with physical disabilities and whether a specific source is an indicator of self-determination with this population.
Students who have a physical disability may have difficulty in progressing through the stages to become self-determined because they are often viewed as needing protection, which often takes the form of others making decisions for them. Decision makers may assert that the student with a physical disability is not capable of making good decisions and the consequences of such decisions are likely to be harmful. Therefore, as the reasoning goes, we may need to protect the vulnerable person from action that can cause him or her either physical or emotional harm.
Additionally, one of the reasons that many students with physical disabilities have not succeeded, once they leave school is that the educational process has not prepared students with physical disabilities adequately to become self-determined young people (Wehmeyer, 1995) . Self-determination, or student-directed learning, involves teaching students strategies that allow them to regulate and direct their own behavior (Agran et al., 2003) . In particular, the educational process may limit as autonomy-supportive instruction and various models of problem solving, goal setting, self-monitoring, and selfevaluation. However, students with physical disabilities may not have the access and opportunities necessary for the development of attitudes and abilities related to selfdetermination. It may be critical for students with physical disabilities to perceive themselves as having control over outcomes, to hold expectations of effectiveness, to be aware of unique strengths and needs, and to establish positive self-concepts in order to be self-determined.
Strategies for accessing these skills may play a pivotal role in the lives of students with physical disabilities. is not only essential in defining the emerging identity of this population but it will also shape and define the instructional strategies necessary for this population to achieve increased educational outcomes as well.
By examining the literature on some of the components of sense of self, particularly, self -concept, self-esteem, locus of control, self-efficacy and self-determination, and by analyzing qualitative data collected from adolescents with and without disabilities about their journeys of discovery in their personal lives, several conclusions can be drawn that can be used to prompt further research. 
Points to Ponder

Levels of Self-Determination
The results indicated that there was a relationship between group status (adolescents with and without physical disabilities) and self-determination, locus of control and social self-efficacy. In particular, the results showed that while there were no differences in capacity levels for self-determination, there were significant differences between the groups with respect to overall level of self-determination as well as levels of opportunity for self-determination. Adolescents with physical disabilities reported higher levels of self-determination and more opportunities for self-determination.
It is possible that adolescents with physical disabilities have learned throughout the years to be the primary casual agent in decisions and choices that have an impact on their lives. They reported that there has been an increased emphasis on promoting opportunities for adolescents with physical disabilities to learn and utilize self-determination skills as a part of the educational curriculum. As a result, adolescents with physical disabilities reported that receiving more direct support from their family, friends and school was because of this initiative. They reported that they learned to associate this support with greater freedom for the opportunity to control their own decisions and choices.
On the other hand, the general perception for adolescents without physical disabilities was that they do not need direct instruction in strategies for selfdetermination. As a result, they felt as if they were left with a more limited support system because they didn't have special needs and often perceived their opportunities for self-determination to be more limited.
Levels of Self-Esteem
The second significant finding between the groups focused on the differences between self-esteem.
efficacy is defined as a judgment of an individual's capabilities to organize and execute courses of action required to attain designated types of performances. It is likely that adolescents with physical disabilities approach difficult tasks as challenges to be mastered rather than as problems to be avoided and they believe that they can produce desired effects by their actions. As a result, they set challenging goals and are committed to achieving these goals. Adolescents without physical disabilities, on the other hand, reported that they do not have such a defined social support system and do not experience as much modeling and vicarious learning as a result. Thus, they reported that they often do not believe that they can effectively execute behaviors required to produce a desired outcome.
Self-Concept Correlation
The self-reported data indicates that there was a strong relationship between physical appearance and selfconcept, self-esteem, scholastic achievement, behavioral conduct, romantic appeal and job competence. Specifically, adolescents with physical disabilities rated their physical appearance as lower than those without physical disabilities in part because of societal views of body images. This self-reported information is significant for adolescents with physical disabilities because it leads to many additional selfconcept issues. For example, when ratings of physical appearance are low, feelings of inferiority occur and feelings of romantic appeal will likely be reduced.
Similarly, when feelings of physical inadequacy occur, self-doubt for scholastic achievement develops and when self-doubt for scholastic achievement develops, it is likely that job competence feeling will be reduced. Thus, a critical component for self-concept in adolescents with physical disabilities is the domain of physical appearance.
Additionally, there was a positive correlation reported between self-determination and athletic competence in adolescents with physical disabilities. Specifically, adolescents with physical disabilities reported that when they experience high levels of self-determination, they have high levels of athletic competence as well. It is likely that when an adolescent with a physical disability has strong feelings about being the primary causal agent, the physical limitations that may exist become overpowered by the feeling of self-determination and athletic competence is not impacted.
Locus of Control Correlation
The reported correlation between internal locus of control and athletic competence in adolescents with physical disabilities indicated that when athletic competence goes up, internal locus of control goes down. Adolescents with physical disabilities, who did well with athletic activities, perceived that outside variables must be in control. In other words, because, they know that their physical disabilities have an impact on athletics, the only way they can do well is if the intervention of powerful others occurs. They reported that they do not believe that their own behavior has an impact on athletic competence if it is at a high competence level.
However, it appears that when prospects for selfdetermination increase, internal locus of control beliefs increase as well in students without physical disabilities. This is explained by suggesting that students without physical disabilities may not have as many identified sources of support as students with physical disabilities. As a result, it is likely that their beliefs systems are driven from an internal source. Thus, they reported that when they believe that they are the primary causal agent in their lives (self-determination), it is likely that the source is directly related to an internal locus of control belief system and is not related to outside sources.
Students without physical disabilities reported that they are more likely to believe that their own behavior (ability and effort) result in outcomes. Essentially then, this population has an internal motive that leads to the expectation that their own actions are likely to bring about change. Similarly, because this population reported that they believe their own actions bring about change, it is probable that they would also perceive that they could successfully execute behaviors required to produce an expected outcome. Unlike the population of adolescents with physical disabilities, adolescents without physical disabilities report that their perceptions of self-concept do not vary across domains and there is no one domain that contributes to higher levels of self-concept.
However, adolescents without physical disabilities reported a negative correlation between social selfefficacy and physical appearance. This is explained by suggesting that adolescents without physical disabilities use the sources of information for self-efficacy as negative. In other words, outside sources associated with self-efficacy (vicarious experiences and verbal persuasion) do not contribute to their overall level of competence for physical appearance. Instead, they may react negatively to these sources because they have not relied on them as support systems in the past. As a result, they reported that they internalize the information they receive as disapproval for their physical appearance. Therefore, rating levels are reduced. When the disapproving sources are removed, physical appearance levels go up.
Social Self-Efficacy and Self-Determination
A final point for discussion is the relationship of social selfefficacy to self-determination in adolescents with physical disabilities. It appears that social self-efficacy (overall level of self-efficacy) was the single best predictor of selfdetermination in this population. Consistent with social learning theorists such as Bandura (1977 Bandura ( , 1997 it is likely that adolescents with physical disabilities experience a sense of confidence regarding specific tasks. They reported that they have the ability to judge their capabilities to organize and execute courses of action required to attain designated types of performances. In general, they reported that it is likely, the support systems that are in place for adolescents with physical disabilities would create an environment that fosters the belief that they can execute a desired behavior. They indicate that the more experiences they have with the sources of information needed for self-efficacy (performance accomplishments, vicarious experiences, verbal persuasions and emotional arousal) the more likely they will see their situations and environment as manageable.
Adolescents with physical disabilities reported that support systems that they have and trust (family, friends, Finally, the most important steps that can be taken to promote self-determination may not necessarily involve increasing students' skill levels, but instead should focus on changing the ways in which instruction is provided and the educational program is conducted. As a result, educators in both regular and special education should not only continue to teach students the skills they need to take advantage of the opportunities in their lives but should perhaps address the limitations and barriers in systems that contribute to less positive self-determination outcomes as well.
Conclusion
Although the research on self-determination has been extensive, the focus on the role of self-efficacy as a variable still remains with many unanswered questions.
The study appears to be the beginning of an analysis of the relationship of self-efficacy to self-determination. The study extends the research on self-concept, self-esteem, locus of control, self-efficacy and self-determination and their relevancy to instruction.
Given the theoretical importance of the social influence on student outcomes, it is important that research begin to concentrate on finding effective ways to increase some self-efficacy for all sources of support systems.
Additionally, given that social sources have such positive influence on self-efficacy in students with physical disabilities, educational research should continue to focus on investigating how to increase and vary the levels of support for students with physical disabilities.
Lastly, the results from this study have indicated that students with physical disabilities have adequate levels of self-determination. Further research is needed to ascertain whether these levels continue to be maintained as this population transitions from school to work or whether levels of self-determination change during this process. 
